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Twice a year, in the May and November issues, RTE publishes a selected bibliogra

recent research in the teaching of English. Most of the studies appeared during the six-

period preceding the compilation of the bibliography (January through June, 19 99,

present bibliography), but some studies that appeared earlier are occasionally included

listing is selective; we make no attempt to include all research and research-related ar

that appeared in the period under review. Comments on the bibliography and sugg
about items for inclusion may be directed to the bibliography editors. We encourage

send your suggestions to brownd@oak.cats.ohiou.edu, martino@central.murdoch.ed

rijlaars@ilo.uva.nl, stinsona@uwwvax.uww.edu, or mwhiting@pcean.st.usm.edu. You

also submit comments or recommend publications through the Annotated Bibliograph

ofRTE's World Wide Web site at http://www.ncte.org/rte/.

Assessment

across Australia. Finds that boys as a group
achieved lower scores than girls in both reading

Alloway, N., & Gilbert, P. (1998). Reading

and writing at years 3 and 5, that children from

literacy test data: Benchmarking success. The

lower socio-economic backgrounds scored lower
Australian Journal of Language and Literacy, 21,
than those from medium socio-economic
249-261.
backgrounds, and that children from non-English
Explores the ways in which national surveys are
speaking backgrounds (NESB) and those

used to provide evidence that "a problem existsidentified as a special Indigenous sample also
with literacy. " Uses literacy achievement data from
achieved poorly. Argues that national literacy
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testing is grounded in competitive, individualistic

advance the educational agenda in positive

discourses and contributes to perpetuating

ways.

pathological stereotypes about groups of children
and their families while failing to take into

Lewin, B., & Rubin, B. (1998). Looking at

consideration which groups of children are not

written texts: Guidelines for assessment.

performing well on standardized measures of

TRENDS, The Yearbook of Contact, The

literacy.

Association of Teacher Educators for TEFL in

Israel, 7, 61-78.

Espin, C, Scierka, B., & Skare, S. (1999).
Criterion-related validity of curriculumbased measures in writing for secondary
school students. Reading and Writing

Explores the problems related to assessing
student-produced texts in the context of teaching

English as a foreign language in both university

and school settings. Uses an approach based on

Quarterly, 15,5-27.

systemic functional grammar as presented by

Examines the criterion-related validity of

Halliday and Hassan (19 85) and Martin

curriculum-based measures (CBM) in written

(1992) as well as a system of teacher response to

expression for students at the secondary level.

student texts that encourages developing writers to

Uses quantitative analysis to identify indicators of

experience the writing process as one of growth

writing performance that relate to students' general

and potential. Finds that there were eight

writing proficiency. Finds that a combination of

parameters that interacted with each other to

measures was better than any single measure for

produce successful texts: audience, social

predicting students' general performance in written

conventions, genre, register, mode, rhetorical

expression. Concludes that it is necessary to use a

category, style, and textuality. Argues that by

complex set of measures when monitoring

developing a greater awareness of the interdepen-

students' performance in written expression using

dence of these parameters, teachers and teacher

CBM procedures at the secondary level.

trainers can more effectively design instructional

materials, tasks, and methods of responding to

Gambell,T., & Hunter, D. (1999).The

student writing to foster a "conversation" engaged

evolution of literacy through large-scale

in by student writer, text, and teacher.

assessment. McGill Journal of Education, 34(1),

Money, K., van Kraayenoord, C, & Baker,

7-27.

Explores recent conceptions of literacy
through the differing lenses of three large-

C. (1999). English teachers' perceptions of
literacy assessment in the first year of

scale literacy assessments conducted in 1994: secondary school. The Australian Journal of
a provincial learning assessment in Canada, a Language and Literacy, 22(1), 26-39.
national reading and writing assessment, and Explores teachers' perceptions of criteria-based

an international literacy study. Uses

literacy assessment programs for the first year of

qualitative methods to reveal the varying

secondary school (year 8) in Queensland state

purposes, designs, and assumptions of these

schools. Uses a survey sent to 50 public schools in

three literacy assessments. Finds that

Queensland and follow-up interviews with seven

measurement techniques were consistent

teachers who agreed to be interviewed. Finds that

with best instructional practices; that literacy teachers considered the major difficulties for the

encompassed critical, ethical, and aesthetic
dimensions; and that assessment results did

students to be the complexity of the literacy

not support the notion of a literacy crisis in

experienced in completing tasks, and their poor

assessment process, the problems students

Canada. Concludes that an understanding of understanding of criteria. Argues that teachers
how curriculum reform and assessment

need to make explicit to students the criteria used

might serve each other's purposes rather

in assessing their work, that teachers need to

than being in conflict will need to be

develop strategies for meaningfully involving

fostered in Canada if testing is to inform and students in the literacy assessment process, and
322 Research in the Teaching of English • Volume 34 • November 1999
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that secondary teachers should do more sharing

Finds that the relation of phonological awareness

and clarifying of their literacy assessment practices

in French reading achievement in each of the

with primary teachers because of their stereotyped

languages was equivalent to that in English, that

perceptions of what happens in elementary schools.

these relations remained significant after

separating the influences of speeded naming and

Bilingual/Foreign Language

pseudo-word repetition, and that phonological

Education

awareness in both languages was specifically
associated with one-year increments in decoding

Chiappe, P., & Siegel, L. (1999). Phonologiskill in French. Concludes that the findings

cal awareness and reading acquisition in

support the transfer of phonological awareness

English- and Punjabi-speaking Canadian skills across alphabetic languages.
children.Jowrad/ of Educational Psychology,

91(1), 20-28.

Gholamain, M., & Geva, E. (1999).

Investigates whether the same component processes

Orthographic and cognitive factors in the

are involved in reading acquisition for native and

concurrent development of basic reading

non-native speakers of English in first grade. Uses

skills in English and Persian. Language

statistical analysis to examine the performances of

Learning, 49, 183-217.

88 children on tasks assessing reading skill,

Investigates the relative impact of differences in

phonological processing, and syntactic awareness.

orthographic depth and the role of underlying

Finds that although measures of word recognition

cognitive factors in understanding the concurrent

and phonological processing successfully

development of basic reading skills in bilingual

discriminated between average and poor readers,

Persian- English-speaking students. Uses

they did not discriminate between the two

quantitative measures to interpret the results of

language groups; analysis of word reading errors

tests of working memory, letter-naming speed, and

revealed similar error patterns for ESL and LI

oral proficiency for 70 children, grades 1-5, in a

children, yet different error patterns for average

Persian Heritage Language program in Canada.

and poor readers. Concludes that for both LI and

Finds that accurate word recognition skills

ESL children reading difficulties appear to be

developed more slowly in languages with an

strongly linked with impaired phonological

irregular orthography, e.g., English, than in

processing.

regular orthographies, e.g., Persian (i.e., script

Comeau, L., Cormier, P., Grandmaison, E.,

& Lacroix, D. (1999). A longitudinal study
of phonological processing skills in children
learning to read in a second language. Journal

dependent hypothesis), and that basic reading
skills in all languages were influenced primarily
by underlying cognitive factors (i.e., central

processing hypothesis). Concludes that basic

reading skills in LI and L2 correlate positively

of Educational Psychology, 91(1), 29-43.

and significantly and that variability in

Investigates the relation between phonological

performance can be understood in terms of

awareness and reading achievement in English

developmental and individual differences in

and French for 122 English-speaking children in

underlying cognitive-linguistic factors such as

French immersion classes. Uses qualitative

working memory and speed of letter-naming.

analysis to interpret the results of standardized

Kucer, S. B. (1999). Two students' responses

tests and to test the hypotheses that (a)

phonological awareness in the LI and in the L2

to, and literacy growth in, a whole language

had relations of equal weight with word decoding

curriculum. Reading Research and Instruction,

in each of the languages and (b) phonological

38, 233-253.

awareness would account for a significant

Investigates the different responses of two third-

proportion of variance in word decoding in the two

grade bilingual (Spanish and English) students to

languages after controlling for age, gender, cognitive

an English whole language literacy curriculum.

ability, lexical access, and verbal working memory.

Analyzes pre- and post-reading, writing, and

Annotated
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spelling data to examine (1) how the students

peer assistance can help L2 intermediate learners

resisted, appropriated, and/or internalized a

realize their potential for effective revision, to the

whole language curriculum and (2) the relation-

extent their linguistic abilities permit, and that

ship between student curricular interactions and

peer revision should be seen as an important

their literacy development. Finds that the students,

source of feedback in the ESL classroom.

although of similar linguistic, cultural, and
instructional backgrounds, had very different

responses to the curriculum based on personal
interest. Argues that student interest and
acceptance of the curriculum has a decided effect
on literacy development.

Family and Workplace Literacy
IresonJ., & BlayJ. (1999). Constructing
activity: Participation by adults and children.
Learning and Instruction, 9(5), 19-36.
Examines adult-child interactions during an

Liu, J. (1999). Normative-English speaking

open-ended activity in a preschool setting.

professionals inTESOL. TESOL Quarterly,
33, 85-102.

Analyzes protocols of six dyads constructing with

Discusses the labels native speaker (NS) and
nonnative speaker (NNS)from the perspective of
seven nonnative-English-speaking professionals in

TESOL. Uses data from email and face-to-face
interviews gathered over a six-month period to
explore a number of issues, including precedence in

learning languages, competence in the learned
languages, cultural affiliation, social identities, and

language environments. Finds that related
professional issues, such as the power relations

Lego blocks. Finds that children used a variety of
devices to influence the direction and focus of the

activity. Argues that children not only play an
active role in their own learning, but also are
active partners in constructing the activity itself.

Parks, S., & Maguire, M. (1999). Coping
with on-the-job writing in ESL: A constructivist-semiotic perspective. Language

Learning, 49(1), 143-175.
Explores how a written genre is appropriated by

imposed by labels, the effect of the labels on the

new employees in a workplace setting. Uses

hiring process, and the pedagogical implications of

qualitative methods to examine how Francophone

the labels have an impact on NNS professional

nurses, who were newly hired in an English-

effectiveness. Calls for more case studies to help

medium hospital, developed skill in writing

thoroughly examine other common professional

nursing notes in English. Finds that contextual

labels and their impact.

factors mediated the appropriation of genre-specific

Villamil, O. S., & DeGuerrero, M. C. M.

processes, both overt and covert, shape text

writing skills. Concludes that collaborative

(1999). Assessing the impact of peer revision

production as well as other less visible, taken-for-

on L2 Writing. Applied Linguistics, 19,491-

granted aspects of the social context.

514.

Investigates the impact of peer revision on writers'
final drafts in two rhetorical modes, narration and

persuasion, among 1 4 Spanish-speaking ESL
college students. Uses Nystrand's (1986)
"troublesources" as a focus to analyze audiotaped

Stowers, R. H., & White, G.T. (1999).
Connecting accounting and communication: A survey of public accounting firms.
Business Communication Quarterly, 62(2),
23-40.

interactions, first drafts, and final drafts by seven

Investigates the communication perceptions of 78

pairs of students in two revision sessions. Finds

accounting professionals at the entry-, middle-, or

that 74% of revisions made in peer sessions were

partner-level. Uses a self-assessment survey that

incorporated, that writers made further and self

included rating, ranking, and open-ended

revisions after the sessions, and that students

questions in four categories: presentation skills,

focused equally on grammar and content when

writing skills, interpersonal skills, and interview-

revising in the narrative mode and predominantly

ing skills. Finds that the development of effective

on grammar in the persuasive mode. Argues that

communication skills was not part of formal

324 Research in the Teaching of English • Volume 34 • November 1999

This content downloaded from 131.95.218.41 on Wed, 24 May 2017 14:56:57 UTC
All use subject to http://about.jstor.org/terms

teachers must go beyond selecting multicultural

accounting education, that importance of

communication skills increased as professionals

texts by changing both the notions of what counts

moved from entry-level to manager to partner, and

as a text and the ways they structure classroom

that partners and managers felt entry-level

talk about the texts.

professionals needed better preparation to be more
effective communicators. Argues that undergraduate

Courtlaut, M., French, M., Owston, S., &

and graduate business programs need to develop

Stead ,V. (1999). Literary text, the reader, and

programs that include communication courses to

the power of shared response. Canadian

prepare accountants for the challenges of their

Journal of Education, 23, 329-341.

profession.

Examines "reading as focal practice" as a useful

Winsor, D. (1999). Genre and activity

response to literary texts. Uses introspective,

tool for promoting readers' engagement with and

systems. Written Communication, 76, 200-224.
Examines the construction and use of documenta-

qualitative analysis to describe the implementation
of reading as focal practice in a graduate seminar.

tion in the activity systems of several engineering

Finds that reading as focal practice was a powerful

organizations. Uses a computer program called

strategy that enabled readers to experience

Ethnograph to search and code 15 interviews with

engagement with and response to a literary text in

four entry-level engineers during their first four

a way that led to deeper understanding of the

years on the job. Finds that the participants used

text, personal relationships with text, and the

the term "documentation " to refer both to the

power of shared response in interpreting and re-

texts they produced to protect themselves and to

interpreting the text and the readers' lived

the texts they produced to describe future actions

experiences. Concludes that teachers should be

that they wanted others to take and that the

readers and writers who engage in the reading of

participants used the texts to shape and maintain

literary texts and the sharing of responses and

their workplace activity systems. Argues that the

that teachers should redefine their role in the

genre of documentation is a tool that individual

classroom to be that of a member of a reading

employees use to go forward even as discontin-

community engaged with literature.

uities persist.

Nystrand. M, with Gamoran, A., Kachur,

R., & Prendergast, C. (1997). Opening

Literature

dialogue: Understanding the dynamics of language

Burroughs, R. (1999). From the margins toand learning in the English classroom. New
YorkiTeachers College Press.
the center: Integrating multicultural
literature into the secondary English

Investigates the relationship between classroom

curriculum. Journal of Curriculum and

discourse and learning in a large sample ofeighth-

Supervision, 1 4, 1 36- 1 5 5 .

and ninth-grade English classes. Uses multiple

Explores the curricular decision-making of three

regression methods to examine the general effects

high school English teachers attempting to

of classroom practices and organization of
instruction on student achievement. Finds that

integrate multicultural literature into the

curriculum. Uses qualitative analysis of interviewsdialogic features of instruction, including
with teachers and students, classroom observations, discussion (which averaged less than a minute a

and an examination of student work to produce

day), authentic teacher questions, and uptake

three case studies. Finds that teachers had varying contribute significantly to literature achievement.
responses to the task of integrating multicultural

Argues that the role of classroom discourse in

literature into the English curriculum in terms of learning is to shape classroom epistemology: The
numbers and type of texts selected. Argues that in questions teachers ask and the way they respond
order to more fully integrate multicultural

to students determines what counts as knowledge

literature into the secondary English curriculum,

in the classroom.
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Media, Society, and Literacy

among issues of culture, language, and power and

Dyson, A. Haas (1999). Coach Bombay's

discursive practices constructed in the writing club

kids learn to write: Children's appropriation
of media material for school literacy.
Research in theTeaching of English, 33,367-402.

the participants' personal experiences. Finds that
provided an opportunity for the participants to
explore issues of personhood. Argues that there is

a need to reconceptualize the teaching and

Examines the what's and how's of children's

learning of school literacy practices in ways that

appropriation of media material for participation

connect the purposes of literacy and education

in unofficial peer worlds and also official academic

with critiques of wider societal contexts, that it is

ones by focusing on a tight-knit group of friends

important to understand how literacy develops not

in one first-grade classroom. Uses ethnographic

just in students' encounters with print but also in

methods to document the range of cultural texts

their interactions with others about texts, and that

that figured into this local version of a contempo-

a key part of literacy is personhood.

rary childhood, particularly those of the popular

media, and the ways they were recontextualized

Gilbert, P. (1998). Gender and schooling in

including (a) the material appropriated (both

new times: The challenge of boys and

textual and conceptual); (b) the textual or

literacy. Australian Educational Researcher, 25,

compositional means through which those

15-36.

multimedia appropriations were transformed into

Examines the issue of boys and literacy within

written prose; and (c) the ways in which the

the overall context of the global shift away from

resulting written texts mediated children's

social democratic reform of schooling to an

participation in and negotiation with school
worlds. Finds that the children and their

emphasis on "user-pays strategies, one-line
budgets, and narrow measures of school achieve-

classmates differentially appropriated these same

ment. " Uses data from boys interviewed for a

cultural texts in their forays into school literacy.

project with R. Gilbert (Gilbert & Gilbert,

Argues that even the earliest of children's written

1998) to highlight how issues of masculinity

texts have a potential hybrid nature and that

impact on boys' attitudes to and involvement in

inherent in this hybridization are complex

specific literacy practices. Argues that a focus on

tensions related to the symbolic, social, and

individualistic, competitive, and economic agendas

ideological diversity of children's present resources

has led to the marginalization and silencing of

and pleasures.

discourses about gender, sexuality, culture, and
poverty.

Egan-Robertson, A. (1998). Learning
about culture, language, and power:

HOFSTETTER, C. R., STICHT,T. G., &

Understanding relationships among

Hofstetter, C. H. (1999). Knowledge,

personhood, literacy practices, and

literacy and power. Communication Research,

intertexuality.Jowrad/ of Literacy Research,

26, 58-80.

30, 449-487.

Investigates relationships among "mainstream

Theorizes about what the notions of personhood

societal" knowledge, political knowledge, amount

and intertextuality contribute to conceptions of

of reading, and indicators of power (including

literacy teaching and learning by drawing on data

occupational status, income, voting, and communi-

gathered in a study of eighth-grade females in a

cating about politics) using two random-digit-dial

writing club. Uses discourse analytic techniques to

samples (n=538 and 632) of adults in San

analyze videotaped segments of club meetings to

Diego. Uses a checklist to obtain data during

examine the social interactions within the group

telephone interviews and questionnaires mailed to

and various other data sources (written artifacts,

participants willing to participate further. Finds

field notes, interviews with the participants'

that higher levels of declarative knowledge about

teachers, and demographic data on the school and

mainstream culture and politics in the United

community) to analyze the intertextual links

States were associated with achieving and

326 Research in the Teaching of English • Volume 34 • November 1999
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exercising power regardless of cultural background

survey. Communication Education, 48, 127-

and that reading was a more important activity

138.

for the acquisition of knowledge than consuming

Investigates secondary-school teachers' (n=350)

broadcast media. Argues that educational practice

and undergraduate education faculty members'

should emphasize the acquisition of broad bodies
of content knowledge along with helping students
develop the processes of thinking and learning.

Martino,W. (1998). Targeting gender in the
critical literacy classroom. In W. Martino &
C. Cook (Eds.). Gender and texts: A professional development package for English teachers

(pp. 37-7 1) . Adelaide: Australian Association

(n= 201) perceptions of criteria related to gaining
employment as a secondary-school teacher, effective
teaching, and preparatory undergraduate course

work. Uses a survey sent to a random sample of
schools listed in Patterson's American

Education (1997) and a random sample of
education faculty members from a list provided by

The Association of Teacher Educators. Finds that
communication-related skills (e.g., interpersonal

for the Teaching of English.

communication sills, oral communication skills),

Explores approaches to teaching critical literacy in

attributes (e.g., enthusiasm, poise), and courses

the English classroom within the context of a

(e.g., interpersonal communication, public

gender equity framework. Uses written responses

speaking) were rated among the most important

to two short stories by high school students aged
15-16 to draw attention to the need to

criteria of both groups of respondents. Argues that

the National Communication Association should

interrogate problematic constructions of hegemonic

collaborate with teacher educators to identify

heterosexual masculinities. Argues that gender

specific areas of expertise needed by secondary

needs to be strategically targeted when teaching

teachers and that communication departments and
scholars should collaborate with education

these texts so that students can develop specific
capacities for interrogating regimes of masculinity

departments in creating communication courses

as a necessary and important critical focus in the

specifically designed for education students.

English classroom.

Pope, C. A. (1999). Reflection and refraction: A reflexive look at an evolving model

Moral Education

for methods instruction. English Education,

Wagner, B.J. (Ed.) (1999). Building moral
37,177-200.
communities through educational drama.

Investigates the importance of sharing different

Stamford, CT:Ablex.

modes of reflection with English methods students
Presents a collection of studies in which drama is
in order to satisfy different purposes. Uses
viewed as an informal and improvisational
participant observer analysis to reflect upon past
medium for transforming its participants rather
situations and revelations that aid students in

than a means to entertain an audience. Contribu-

tors draw on a variety of research methods to

understanding the multifaceted processes associated

with teaching. Finds that referencing, explaining,
investigate dramas role in moral education. Finds
and modeling the process allowed students to see
across the studies that educational drama can help
how teaching English is a lifelong process.
students understand themselves and the worlds
Concludes that teaching by models can only be
they live in. Concludes that drama can be an
successful with the continued acknowledgment of
integral part of moral education.
changing students, cultures, and contexts of

Professional Development

teaching.

Johnson, S. D., & Roellke, C. F. (1999). Spor, M. W., & Schneider, B. K. (1999).
Secondary teachers' and undergraduate Content reading strategies: What teachers
education faculty members' perceptions know,
of use, and want to learn. Reading
teaching-effectiveness criteria: A nationalResearch and Instruction, 38, 221-231.
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Explores K-12 classroom teachers' existing

yet flexible literacy framework. Finds that the

knowledge of, use of, and desire to learn content

mean gain in reading grade level for each of the

reading strategies. Surveys 435 teachers at

study's three grade participants was greater than

randomly selected elementary and secondary

the typical years mean gain of nonpartidpants.

schools in rural, urban, and suburban schools.

Argues that the use of interested and profession-

Finds that teachers most often identified content
textbooks as the most often used teaching

materials and that although they were familiar

ally aware pre-service teachers as tutors can have a
favorable measured impact on struggling
elementary school readers.

with learning content reading strategies, fewer than

one-half actually used them. Argues that an

Ivey, G. (1999). A multicase study in the

efficient and effective delivery and support system

middle school: Complexities among young

for pre-service and practicing teachers must be
implemented in order to promote learning.

Reading
Harmon, J. M. (1998). Constructing word
meanings: Strategies and perceptions of four
middle school learners. Journal of Literacy

Research, 30, 561-599.
Investigates word meaning constructions of four
middle school learners during self-selected reading
events where learners targeted unfamiliar words.

Uses qualitative analysis to examine verbal
protocols and interviews. Finds that these middle
school learners were aware of ways to figure out
unfamiliar words; they used multiple strategies in
single encounters with new words, were not
inhibited by inaccurate word meaning constructions, focused on key words and phrases as they

explored content, and relied on syntax to
articulate definitions. Argues that knowing what

attitudes and perceptions learners have about
vocabulary and knowing how they can respond to
the context of unfamiliar words encountered in
independent reading are important considerations

for enhancing vocabulary teaching and learning
with middle-school learners.

adolescent readers. Reading Research
Quarterly, 34, 172-192.
Examines three sixth-grade readers of differing

reading abilities and how they experienced
classroom day-to-day reading over a period of five
months. Uses classroom observations, student
interviews, data from one-on-one reading periods,
and the researcher's reflective journals to assess

reading attitudes and performances. Finds that all
three students' reading performances and
dispositions toward reading varied according to the
reading context, the materials used, and the

reading's purpose. Concludes that due to the
complexity of each reader, it is impossible to truly

categorize individual readers.

Ragano, S. (1999). Le role du contexte dans
l'apprentissage de la lecture: Etude
experimentale longitudinale [The effects of
the context in the acquisition of literacy: An
experimental longitudinal study] . Dossiers des
Sciences de I'Education, 1, 53-68. Language
French, abstract in English.
Examines in an experimental longitudinal study
the evolution of the effects of the context on

beginning readers from the moment they start

using phoneme-grapheme correspondences. Tested

Hedrick,W. B. (1999). Pre-service teachers
tutoring 3rd, 4th, and 5th graders one-on-

one within the school setting. Reading
Research and Instruction, 38, 211-219.
Discusses the results of a one-year study that used
pre-service teachers as tutors to provide one-onone instruction to third- through fifth-graders.

Analyzes the weekly 45-minute interactions
between tutors and students based on a balanced

first-grade children three times a year by reading
the same words in various contexts: isolated words,

within a group of unknown sentences, and in a
text the children already knew. Finds three stages
in the acquisition: first, the children use both types
of cues (context and word cues), then they focus
on word cues only, finally, when their reading
ability is fluent, they go back to both types of cues.

Argues against using phonic skills as the only
evaluation of literacy.
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Pasa, L. (1998). Contextes didactiques et

expository texts on a high-interest topic. Uses

pluralite d' entree dans I'ecrit [Plurality of

think-alouds and post-reading verbal reports of

instructional settings and emergent literacy].

college students as well as later rating results to

Memoire de DEA, Universite de Toulouse-

discover students' reactions. Finds that five text

le Mirail, Toulouse, France. Language:

characteristics were most associated with reader

French, abstract in English.

interest: (1) new, important, and valued

Examines the relationship between instructional
approach and development of literacy in two
different first-grade instructional settings in France.

Uses quantitative and descriptive analyses applied
to writing, reading, and content recall data. Finds

that children in the whole language classroom
performed better at the end of the school year than

children in the skill-based classroom and that

while children in the whole language classroom
did not receive direct phonics instruction, they

were able to use the graphophonic system for

information; (2) unexpected information; (3)
connections between text and experiential prior

knowledge; (4) imagery and descriptive language;
and (5) authors' use of connections such as
comparisons and analogies. Argues that interest
has an important effect on reading scores.

Yoo, Seung-Yoeun. (1998). Early childhood teachers' beliefs about literacy based

on the whole language approach. Educational
Research Quarterly, 22(2), 12-20.

decoding and encoding as well as the children in

Examines early childhood teachers' beliefs about

the skill-based classroom. Argues that the processes

children's literacy, their understanding of whole

of learning are neither single nor common to all

language, and their beliefs about the early

the children but may vary according to the

childhood teacher's role. Uses quantitative analysis

teaching method to which the children are

of survey questionnaires to determine which

exposed.

variables influence teachers' beliefs about teaching

Schraw, G., Flowerday,T., & Reisetter, M.

approach. Finds that teachers' beliefs about

literacy to children based on the whole language

(1998). The role of choice in reader

teaching literacy were affected by their level of

engagement.Jowrad/ of Educational Psychology,

education, type and length of teaching experience,

90,705-714.

and formal and informal learning about whole

Investigates the effect of choice on cognitive and

affective engagement during reading. Uses a
between-subjects, one-way analysis of variance
design to assess the relative impact that choice has
on reading engagement. Finds that unrestricted
choice heightened favorable affective perceptions of

the reading experience compared with deniedchoice and control groups but had no effect on
cognitive measures of engagement. Argues for the
need for a more explicit theory of choice than
presently exists.

language. Concludes that teachers who have
higher education degrees and more extensive

experience in whole language situations have
more potential to be whole language teachers and
consequently that early childhood educators who
do not have four-year degrees should be
encouraged to continue their education and /or

participate in professional development opportunities including field experiences in early childhood

classrooms where a whole language approach is in
use.

Wade, S. E., Buxton,W. M., & Kelly, M.

Research Methodology

(1999). Using think-alouds to examine

KUMPULAINEN, K., & MUTANEN, M. (1999).

reader-text interest. Reading Research

Quarterly, 34, 194-216.

The situated dynamics of peer group
interaction: An introduction to an analytic

Examines the text characteristics readers

framework. Learning and Instruction, 9, 449-

considered interesting and uninteresting, the

473.

relationships among these text characteristics, and
how interest affected recall in two different

Annotated

Introduces a descriptive system of analysis of peer

group interaction, concentrating on individual and
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group functioning and highlighting the situated

exploitation? (2) What can researchers do to

dynamics of peer group interaction and learning.

ensure participants' rights are protected and that

The method consists of a three dimensional

participants are kept as informed as possible? (3)

analysis: Junctions of verbal interaction, nature of

What can researchers give back? and (4) How can

cognitive activity, and social processing. Illustrates

researchers conduct research that is respectful of

the application of the method with various

diversity and does not contribute to strengthening

examples.

structures and practices that oppress marginalized

groups and individuals?

McKnight, K.,&Walberg,H. (1998).
Neural network analysis of student essays.
Journal of Research and Development in

Education, 32(1), 26-31.
Explores the usefulness of Galileo, a neuralnetwork computer program, in the analysis of

written text (in this case student essays). Uses
neural analysis, a qualitative method of analysis,
to locate word patterns or ideas in student essays.

Finds that the Galileo program, without
subjective coding or characterization of the essays,

was able to locate salient and meaningful patterns
of statistically associated words in the essays.
Concludes that in view of current scholarly
interest in qualitative data, often in the form of
writings and transcripts of interviews and field

notes, network analysis appears to have
considerable potential.

Tilley, S. (1999). Conducting respectful
research: A critique of practice. Canadian
Journal of Education, 23, 316-328.
Explores the possibility of conducting respectful

research within a prison context and acknowledges
the implications for researchers in other educa-

tional settings. Uses qualitative research methods
to evaluate the effect on the research process of the

researcher's shift from "outsider"' to "someone

familiar"; uses examples from field work to
problematize aspects of research in practice, in
particular informed consent, participant observations, interviews, reciprocity, and documentation.

Argues that acknowledging issues of exploitation
and voyeurism is critical to respectful research in

captive situations (e.g. , prisons and classrooms).

Concludes with a series of questions to guide

educational research: (1) How can university
researchers become familiar enough with their
research sites and participants to be able to
recognize research practices that contribute to

Technology and Literacy
Horney, M., & Anderson-Inman, L. (1999).
Supported text in electronic reading
environments. Reading and Writing Quarterly,

15, 127-168.
Examines the use of "supported text" with one
hearing-impaired sixth-grade student. Uses

qualitative and quantitative analysis to measure
the effects of the use of supported text on the

student's learning. Finds that, given an electronic
environment designed to support studying and
learning of content-area materials, the student
took advantage of the resources available;
developed specific, consistent patterns of resource

usage; did not interact with all document pages in
the same way; used electronic documents to

accomplish school tasks; and used the supportive
resources in ways that suggest the student was

studying rather than just reading. Concludes that
supported texts in electronic environments can
enhance student learning, especially for students
with reading difficulties.

Knorr, D. (1998). Informationsmanagementfur
wissenschaftliche Textproduktionen [Information

management for academic text production] .

(Forum fur Fachsprachen-Forschung No.
45). Tubingen: Narr. Language: German,
abstract in English.
Studies information management systems (IMS)
used by German academics to find out how they
make actual use of external storage (e.g., for
bibliographical data) and what they require from

IMS. Uses a questionnaire as well as case studies
for quantitative and qualitative analysis of IMS.
Finds that there was a gap between the
requirements academics postulate regarding

optimal information management and their
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willingness to invest time and work in building

Goodwin, N. (1999). From primary to

up such systems or to get acquainted with

secondary: Writing development in the

appropriate tools. Concludes that for many

middle years. The Australian Journal of

academics, the transition from paper-based literacy

Language and Literacy, 22(1), 8-21.

to electronic literacy has not been completed yet.

Investigates the writing development of one
student as she moves from primary school to

Writing

secondary school. Uses the following criteria to

analyze the student's writing: verb complexity; use

Couzijn, M. (1999). Learning to write by
observation of writing and reading processes:
Effects on learning and transfer. Learning and
Instruction, 9, 109-142.

choice of modal auxiliaries; and metacognition,

learning conditions in which students did not

metaphor, humor, and irony. Finds that the

perform writing tasks themselves, but either

observed and evaluated writing task performances
of peers (weak and strong models) or observed
test design, with writing and reading argumentative texts as pre- and post-tests. Finds that
feedback showed larger learning effects (on

and learning: Children writing stories,

than traditional learning-by-doing conditions.

science papers, and poems. Research in the

Argues for a well-balanced interplay of learning-

Teaching of English, 33, 403-460.

by-observation and learning-by-doing.

Explores children's (n- 5 4, grades K-2) working
knowledge of narrative, scientific, and poetic genres

Epstein, M. H. (1999). Teaching field-

through composed original texts and accompany-

specific writing: Results of a WAC survey.
Business Communication Quarterly, 62,29-41.
Examines faculty members' perceptions of
undergraduates' and graduates' writing skills in

tion. Uses a survey with 25 questions and follow
up discussions with respondents (n=64). Finds

ments were successful in design and in reflecting
the students' knowledge of the subject, but that

they did not succeed in clear communication and
reader accessibility ; follow-up discussions indicated

time limitations.

Annotated

across the three focal genres. Finds that participants had significantly more experience with
narrative genres than either scientific or poetic

working knowledge of narrative genres than the

respondents agreed that their students' assign-

business professors' challenge of teaching both

or absence of a variety oftextural and structural

genres, that they possessed significantly more

that in general the survey data showed the

content and effective writing skills within their

ing oral justifications. Codes texts for the presence
features that are typically distributed differentially

one university's College of Business Administra-

might build research, particularly as it relates to

useful in exploring the complexities of writing as
a dynamic process and that teachers might want to

Kamberelis, G. (1999). Genre development

writing) and larger transfer effects (on reading)

provide useful information upon which others

was uneven. Argues that the criteria used to

incorporate the criteria into their programs.

observation of models or observation of readers'

time in class to teach both subject matter and

student's language development over two years

analyze the student's writing development are

feedback from their readers. Uses a pre-test post-

effective writing skills. Argues that the data

lexical density; the ability to signal relationships
among ideas; tentativeness, often signaled by the

Examines the learning and transfer effects of

that respondents were frustrated with a lack of

of passives; embedding and the use of complex
subordinated structures; the use of nominalization;

other focal genres, and that they possessed more
knowledge of macro-level genre features such as
text structure than micro-level features such as
cohesion markers. Argues that children develop
increasingly differentiated and flexible repertoires

of genre forms and functions, that tasks and task
contexts significantly influence how and to what
extent children demonstrate their genre knowledge,
that different tasks scaffold genre learning in
different ways and to different degrees, and that

children's imbalanced exposure to genre may
contribute to their differential knowledge of
different genres.
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Larson, J. (1999). Analyzing participation

MacNealy, M. S., & Heaton, L. B. (1999).

frameworks in kindergarten writing activity.

Can this marriage be saved: Is an English

Written Communication, 16,225-251.
Examines the role ofoverhearer in one urban
kindergarten teacher's dictated journal writing
activity by using Goffman's participation
framework as a linguistic structure. Uses Jive roles

department a good home for technical
communication? Journal of Technical Writing

and Communication, 29, 41-64.
Investigates questions about the definition and
location of technical writing programs. Uses a

in the participation framework (scribe, primary

questionnaire with 1 6 Likert scale items coupled

author, peripheral respondent, overhearer, and

with open responses. Finds that of the 66

pivot) to code 52 videotaped dictation events

respondents, thirty were housed in departments of

taped over a six-month period as part of a year-

English and 36 in other departments (such as

long study in one classroom. Finds that the

communication, humanities, technical communica-

overhearers (students seated at the journal writing

tion, rhetoric) and that those in departments of

table who listened in on the talk and interaction

English indicated a significantly higher level of

as each primary author wrote her story) actively

dissatisfaction with the support their departments

engaged in both vocal and nonvocal writing

have given them for teaching and research than

interactions that previously may not have been

did those in other departments. Argues that the

recognized by teachers. Argues that students'

marriage can be saved with some serious

shifting roles in the participation framework

negotiation, education of colleagues, and changes

provide evidence of their learning to write and

that encourage placing less emphasis on

that the teacher's co-participation in writing
facilitated dynamic shifts in the students'

"technical" writing and more emphasis on
"professional" writing.

responsibility for learning.

Saade-Robert, M. (1999). Effective means
Littleton, E. B. (1999). Emerging cognitive

for learning to manage cognitive load in

skills for writing: Sensitivity to audience

second grade school writing: A case study.

presence in five- through nine-year-olds'

Learning and Instruction, 9, 189-208.

speech. Cognition and Instruction, 16,399-

Studies how students cope with cognitive load

430.

when they perform writing and spelling tasks.

Tests the claim that children in the early primary

Uses detailed descriptions of two second-grade

grades cannot modify their speech to be verbally

learners. Finds differences between the more expert

informative for an audience that they cannot see

and the more novice learner, including the type of

or hear. Uses statistical tests to analyze tape

work-unit they controlled, their use of reference

recordings of 10 children giving instructions for

documents, and their fluency in writing as well as

magic tricks to absent peers and to present peers.

similarities, including their learning to spell by

Finds that when dictating instructions for an

focusing on a few work-units and their manifest-

absent peer, children used more descriptive words

ing a similar alternation of writing rhythm.

and phrases, talked about more steps, and listed

Argues that students can manage their cognitive

the materials needed for the tricks; however,

resources in learning to spell when spelling is

children were less likely to remark about their

integrated in the authentic school setting without

absent peer's attitudes or explain for absent peers

detrimental overload under specific conditions.

why steps had to be done in a certain way. Argues
that results indicate children have skills for
informative and expository writing that primary
school teachers can build on.
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